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District Profile
Demographics
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Millersburg, PA 17061
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Superintendent: Thomas Haupt
Director of Special Education: Jennifer Wicht

Planning Process
The district began its comprehensive planning process in January of 2018. At that time, a districtlevel planning team was formed which included (7) administrators, (7) teachers, (2) educational
specialists, (2) parents, (3) local business representatives, (2) general community representatives
and (2) Board members for a total committee membership of (25) members. The administrative
team chose their representatives. Teachers and educational specialists chose their representatives,
and the Board of Directors chose the board, parent, community, and business representatives.
The district-level planning team held its initial meeting on January 22, 2018. At this meeting, the
general task of the committee was presented along with timelines which had to be followed in order
to meet required submission deadlines set forth by the PA Department of Education. Two subcommittees were formed to begin work on specific components of the plan. Membership on these
subcommittees was made up of people from the district-level planning team as well as additional
people from the school community and the general community at large. The following subcommittees were formed and met in late January and/or February to work on their specific tasks:



The Mission, Vision, and Values sub-committee
The Special Education sub-committee

The district-level planning team met for a second time on February 21, 2018. At this meeting, the
Mission, Vision, and Values sub-committee presented their recommendations on what the mission,
vision, and values should be for the district moving forward. After discussion, the planning team
adopted finalized versions of these components. Also at this meeting, a significant amount of data
was presented to the planning team. Again, after much discussion, four broad goals were developed
to guide the district for the next six years covered by this comprehensive plan. In addition, it was
noted that there could be specific concerns at each level (elementary, middle, and high) that may or
may not relate to the four broad goals and these should be addressed if they exist. Thus, seven
additional sub-committees were formed as follows:








The High School Accomplishments and Concerns sub-committee
The Middle School Accomplishments and Concerns sub-committee
The Elementary School Accomplishments and Concerns sub-committee
The Goal #1 (Curriculum Alignment) sub-committee
The Goal #2 (Core Course Sequence) sub-committee
The Goal #3 (Career Pathways) sub-committee
The Goal #4 (STEAM and 21st Century Skills) sub-committee
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Again, membership on these subcommittees was made up of people from the district-level planning
team as well as additional people from the school community and the general community at large.
These sub-committees met throughout March, April, May, and June to work on their specific tasks.
In addition to these subcommittees meeting, the Special Education sub-committee continued their
work throughout March and April. Their work was presented to the School Board of Directors and
the community at large in April. The Board formally approved their sub-plan in May and it was
submitted to PDE by the May 31 deadline.
The district-level planning team met for a third time on June 6, 2018. At this meeting, reports from
the seven sub-committees above were presented. It was decided that any concerns brought forth by
the individual level accomplishments and concerns subcommittees could be addressed either
through the four broad goals of the plan or, at a building level through the building level
administration. After lengthy discussion and some revision, the planning team adopted the action
plans presented by the four "Goal" subcommittees and endorsed the administration entering these
four action plans - along with all other necessary information - into the online planning tool required
by the PA Department of Education. The team further endorsed presenting the final product to the
community at large and the School Board of Directors for approval. This was completed with final
board approval in November and the finished plan was submitted to PDE by the November 30
deadline.

Mission Statement
The District feels that a very simple, clear, and concise mission is more apt to be remembered by all
district stakeholders and thus, more likely to guide decisions and actions. Therefore, the mission of
the Millersburg Area School District is:
Inspiring.
Learning.
Every day.

Vision Statement
The District feels the best way to express its vision is through a profile of what a graduate of the
district should possess. Therefore, the vision of the Millersburg Area School District is to “empower
21st century learners, one student at a time” by having all of its graduates demonstrate:
Collaboration Skills





Students will demonstrate the ability to work effectively and respectfully with diverse
groups/individuals.
Students will exercise flexibility in making healthy compromises to accomplish a common
goal.
Students will assume shared responsibility for collaborative work, and value the individual
contributions made by each team member.
Students will demonstrate the ability to support the consensus of a team decision.
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Communication Skills





Students will articulate thoughts and ideas using oral, written, and non-verbal
communication skills in a variety of forms.
Students will actively listen to develop deeper understanding.
Students will communicate effectively in diverse environments.
Students will responsibly utilize technology and multiple media platforms, and understand
their impacts.

Creativity and Innovation







Students will demonstrate originality and inventiveness.
Students will analyze, evaluate, refine and elaborate ideas in order to improve and maximize
creative efforts.
Students will recognize existing limits and develop alternatives to overcome those limits.
Students will act on creative ideas to make impactful and useful contributions.
Students will view failure as an opportunity to learn.
Students will understand that creativity and innovation are long-term, cyclical processes of
small successes and frequent mistakes.

Critical Thinking and Problem Solving






Students will collect and analyze relevant information and validate its source.
Students will think outside the box and demonstrate perseverance.
Students will reason effectively in both the short and long term.
Students will make sound judgments and decisions – considering the larger community.
Students will identify, define, and solve problems and resolve conflicts.

Initiative and Self-Direction






Students will set both short and long-term attainable goals.
Students will utilize time and manage workload within realistic parameters.
Students will monitor, define, prioritize, and complete tasks independently.
Students will go beyond basic mastery of skills to expand learning and opportunities.
Students will demonstrate commitment to learning as a lifelong process.

Personal Responsibility




Students will act responsibly, demonstrating accountability and ownership of actions and
decisions with the interests of the larger community in mind.
Students will model personal integrity, honesty, and ethical behavior.
Students will be aware of personal health and choose healthy lifestyles.
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Shared Values
The District feels that its shared values must always center around its STUDENTS. Therefore,
Millersburg Area School District's shared values are:

Safety: self-expression; student advocacy; secure facilities
communiTy: service; mutual partnerships; active engagement
trUst: mutual; two-way
Dynamics: updated facilities; career pathways; academics; culture
intEgrity: consistently demonstrated; organization-wide
accouNtability: rules; rigor; student, staff, administration inclusion
responsibiliTy: active student participation in learning
ownerShip: school; learning; pride; personal investment
Educational Community
The Millersburg Area School district is located in the northwest portion of Dauphin County,
Pennsylvania, approximately 30 miles north of the Capital City, Harrisburg, and is bordered on the
west by the Susquehanna River. The School District is comprised of Millersburg Borough and Upper
Paxton Township. Because of the school’s close proximity to the largest metropolitan communities
(New York City; Philadelphia; Pittsburgh; Newark; Washington, D.C.; Baltimore—each within a few
hours’ drive) of the East Coast, as well as being positioned as a hub of local and East Coast tourism,
the world’s largest markets are readily available. The School District’s location and it’s many other
attributes form a nucleus of economic and social activity that is impressive from all points of view.
The School District is governed by a board of nine School Directors, each of whom is elected for a
four-year term. The daily operations and management of the School District are performed by the
administrative staff of the School District, which is headed by the District Superintendent. Other
administrators include a Business Manager, a Director of Curriculum, Instruction, and Assessment, a
Supervisor of Special Education, a Coordinator of Instructional Technology, a Supervisor of Buildings
and Grounds, a Middle School/High School Principal, a Middle School Assistant Principal/High
School Dean of Students/Athletic Director, and an Elementary Principal for a total of nine
administrative staff.
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The Millersburg Area School District's instructional staff consists of 68 professionally certified staff,
16 paraprofessionals, and 14 support staff. The combined administrative and certified professional
staffs' educational levels are:
Bachelor’s Degree = 16 (21%)

Master’s Degree = 61 (79%)

Doctorate Degree = 0.

A breakdown of administrative and instructional staff by years of service is as follows:
Years of Service
1 to 5 years
6 to 15 years
16 to 30 years
31 and more

Number of Staff

Percentage of Staff

11
26
33
7

14%
34%
43%
9%

A breakdown of administrative and instructional staff by gender is a s follows:
Gender

Number of Staff

Percentage of Staff

Male staff:
Female staff:

25
52

32%
68%

Student enrollment has declined in the past 10 years by approximately 11% as indicated by the
chart below.
School Year
2018-19
2017-18
2016-17
2015-16
2014-15
2013-14
2012-13
2011-12
2010-11
2009-10
2008-09

Total Number of
Students
785
783
802
834
826
834
859
858
840
853
887
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Planning Committee

Name

Role

Cathy Artz
Tom Haupt
Jason Minnich
Scott Roadcap
Mike Lyter
Jeff Prouse
Dave Shover
Matt DeSoto
Dawn Spahr
Tad Troutman
Pam Keefer
William Specht
Eric Petery
Erin Cowger
Michelle Deaven
Christina Lahr
Aaron Wright
Brandi Riland
Jason Karmann
Nancy Kirkwood
Lynn Mangle
Jessica Paul
Stacey Troutman
Jennifer Wicht
Logan Roadcap
Lacy Strait
Kim Sauers

District Administrator
District Administrator
Board Member
Board Member
Building Principal
Building Assistant Principal
Building Principal
Business Representative
Business Representative
Business Representative
Community Representative
Community Representative
Ed Specialist - Instructional Technology
Ed Specialist - School Counselor
Elementary School Teacher - Regular Education
Elementary School Teacher - Special Education
High School Teacher - Regular Education
High School Teacher - Special Education
Middle School Teacher - Regular Education
Middle School Teacher - Regular Education
Middle School Teacher - Regular Education
Parent
Parent
Special Education Director/Specialist
Student
Student
Student Curriculum Director/Specialist
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Core Foundations
Standards
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant to Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Elementary Education-Intermediate Level

10
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Mapping

Alignment

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Middle Level

High School Level
Standards
Arts and Humanities
Career Education and Work
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Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Needs Improvement

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
The district will complete a re-mapping and re-aligning process for all core areas (ELA,
math, science, and social studies) during the 2018-19 school year. The district will
complete a re-mapping and re-aligning process for all other non-core areas during the
2019-20 and 2020-21 school years. This is one of the four goals in this comprehensive plan.

Adaptations
The district has not developed, expanded or improved the existing PA academic standards
in these areas. However, as the district goes through its mapping and aligning process for
these areas, the district will expand the standards into the specific eligible content
described on the SAS site.
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Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing
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High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
The process the district uses to map and align curriculum involves 9 steps as follows:
1. Develop a realistic sequence of courses for a subject and grade span
2. Download the most current state standards, anchors, and eligible content.
3. Develop a master curriculum map of the standards, anchors, and eligible content for
a grade span.
4. From the master map, develop a specific curriculum map for each individual course.
5. From each course specific map, develop course objectives.
6. From each course objective, develop concepts, materials, and assessments.
7. Develop a scope and sequence for each course.
8. Develop a cover sheet with a course description and other information use to
parents and students.
9. Assure accountability to this written curriculum through assessments and lesson
plan documentation.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that
allow all students at all mental and physical ability levels to access and master a
rigorous standards aligned curriculum.
Access to all courses will be made available for all. The Millersburg Area School District is
an equal opportunity education institution and will not discriminate on the basis of race,
color, national origin, sex or handicap in its delivery of education practices, activities,
programs or employment practices as required by Title VI, Title IX, Section 504 and A.D.A.
Appropriate instructional support is available for all students through instruction,
assessment, and curriculum adaptations. Students with Individualized Education Programs
are provided related serves to enhance their academic success, as well as, adaptive devices
necessary to meet the students’ educational needs.
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Instruction
Instructional Strategies
Checked Answers
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
Unchecked Answers
 Peer evaluation/coaching
 Instructional Coaching
Regular Lesson Plan Review
Checked Answers
 Administrators
Unchecked Answers
 Building Supervisors
 Department Supervisors
 Instructional Coaches
 Not Reviewed
Provide brief explanation of LEA's process for incorporating selected strategies.
All instructional staff are required to note the objective number(s) (from the written
curriculum) they are addressing in their lesson plans. When principals/supervisors do
formal classroom observations and/or informal "walk-throughs", they will note the
objective number from the lesson plan and go to that objective on their digital device and
compare the content in the written curriculum to the content in the instruction they are
seeing. If the two do not match up, they will discuss this in a post-observation conference.
All teachers who instruct students that take a PSSA or Keystone exam receive those results
in a very detailed and disaggregated format the following fall. These teachers are then given
the opportunity to identify the specific concepts that their students were proficient in and
that which they were not. This allows teachers to focus and improve upon specific concepts
where the students were not proficient.
Provide brief explanation for strategies not selected and how the LEA plans to
address their incorporation.
The Millersburg Area School District is a very small, rural district with a limited number of
administrators and teachers. The district does not have building supervisors beyond the
building Principals. The district does not have department supervisors nor does it have
instructional coaches. Peer evaluation/coaching can only occur if individual teachers are
able to be given release time which, in most cases, requires the hiring of a substitute
teacher. Unless the district receives additional funding which can be used for these
purposes, these opportunities will continue to be very limited.
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Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
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A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

classrooms
Implemented in
50% or more of
district
classrooms

High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

Recruitment
Describe the process you implement to recruit and assign the most effective and
highly qualified teachers in order to meet the learning needs of students who are
below proficiency or are at risk of not graduating.
The screening and interviewing processes in the district are adapted for each individual
position, so that the qualifications for every applicant are checked against a set of criteria
and standards that the administration has identified as necessary to grow the achievement
in that particular academic program.
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Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

SY 19/20

SY 20/21

SY 21/22

28.00
4.00
4.00
4.00
4.00
4.00
1.00

28.00
4.00
4.00
4.00
4.00
4.00
1.00

28.00
4.00
4.00
4.00
4.00
4.00
1.00

1.00

1.00

1.00

6.00

6.00

6.00

65.00

65.00

65.00

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:


Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.
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Local Assessments
Standards

WA

TD

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

X

X

NAT

DA

PSW

Other

X
X

X
X
X
X
X
X
X
X
X
X
X
X

Methods and Measures
Summative Assessments

EEP

PSSA Assessments
Keystone Exams
Final Exams

Benchmark Assessments
DIBELS
Study Island

EEP

EEI

ML

X

X
X

HS
X
X

EEI

ML

X

X

EEP

EEI

ML

HS

X
X

X
X

X

X

HS

X

Formative Assessments
Progress Monitoring Assessments
Running Records
i-Ready Math Assessments

19
Diagnostic Assessments

EEP

EEI

ML

HS

X

X

X
X

EEP

EEI

ML

HS

X

X

X

X

Classroom Diagnostic Tools
Practical Math Assessments

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

Provide brief explanation of your process for reviewing assessments.
The Building Supervisors review lessons and assessments as part of their formal
observation process.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently
and effectively for use by LEA leaders and instructional teams.

The Directoror of Curriculum, Instruction, and Assessment works with teachers and
Building Principals to gather and disaggregate data. This data is then compiled into
appropriate individual reports for specific teachers and distributed to them. In
addition, this data is also compiled into district-wide reports which are posted to the
district website for public view and presented in detail to the Board of Directors at a
public meeting.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have
not demonstrated achievement of the academic standards at a proficient level or
higher.

Students who are not performing at a proficient level as evidenced by assessment
data are targeted for support through the district's Multi-Tiered System of
Supports. This is a three-tiered system where students first receive additional and
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differentiated supports in tier 1 in the regular classroom from the regular education
teacher. If, after a reasonable period of time, the student still is not performing at a
proficient level, he/she is moved to tier two which consists of extra supports beyond
the regular classroom in small groups usually in the form of digital programs. If,
after a reasonable period of time, the student is still not performing at a proficient
level, he/she is moved to tier three which consists of extra supports beyond the
regular classroom individually in a tutorial approach. Finally, after a reasonable
period of time, if the student is still not performing at a proficient level, he/she is
referred for evaluation of a learning disability.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.

The Directoror of Curriculum, Instruction, and Assessment works with teachers and
Building Principals to gather and disaggregate data. This data is then compiled into
appropriate individual reports for specific teachers and distributed to them. District
teachers have received training on specific strategies that assist students in
mastering standards-aligned objectives. Examples of some of these strategies are
activating strategies, graphic organizers, extended thinking activities, acquisition
lessons, acceleration, summarizing strategies, and model implementation.
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Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
Student Report Cards

EEP

EEI

ML

HS

X

X

X

X

X
X

X
X

X

X

X
X

X
X

X
X

X
X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
Performance data is posted to the district website. Also, the District Director of Curriculum,
Instruction, and Assessment makes an annual presentation to the Board of Directors at a
public meeting. All PSSA and Keystone data is sent home to parents when the parent
reports are received from PDE. Finally, data is discussed at parent conferences for grade 3,
4, and 5 students.
Provide brief explanation for strategies not selected and how the LEA plans to
address their incorporation.
The MASD feels that the current distribution methods are adequate. With the
implementation of the School Performance Profile and the PA Future Ready Index by PDE,
the public can access detailed information regarding student assessment data.
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Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher. If your entity has no
struggling schools, explain how you will demonstrate continued growth in student
achievement.
The Millersburg Area School District has no schools that are identified as "Focus" or
"Priority" schools. Therefore, the district is not required to develop any formal school
improvement plans. However, a three-year analysis of state assessment data shows that
there are still large numbers of students not performing at a proficient level and the trend
shows declining performance. The most significant area of low performance is in
mathematics in grades 3 through 8. English/language arts is also an area of concern in
those grades but the planning team feels that the district should focus on mathematics first
and ELA second.
To address the trend of declining mathematics performance, the district has researched
programs that have shown success in other schools in our region with similar student
populations. After doing this, the district narrowed down the scope of programs to be
analyzed in detail to three. Representatives from each of these programs were brought to
the district to present to all math teachers. Their presentations focused on describing the
program in general, describing the training that is part of their program, describing the
parent involvement component of their program, and presenting performance results of
districts currently using their program. After these presentations, the mathematics
teachers made a recommendation to the administration. The administration supported that
recommendation and took it to the Board of Directors who approved its adoption and
budgeted for its purchase. This was all accomplished during the time period this
comprehensive plan was being developed. The implementation of this program is part of
the building level plan for the elementary school which is contained within this
comprehensive plan. A similar process will be followed to select and implement a new
mathematics program in grades 6 through 8 during the first and second years of this
comprehensive plan.
The district has chosen to address the trend of declining English/language arts performance
after the implementation of the new mathematics programs. This is scheduled to begin
during the second year of this comprehensive plan and will continue into the third and
fourth years. A similar process will be followed for ELA as was utilized with mathematics.
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Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline
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Explanation of strategies not selected and how the LEA plans to address their
incorporation:
The Millersburg Area School District feels that the programs and strategies currently in
place are sufficient to ensure its schools are safe and supportive. Because of limited
resources (both human and financial), the implementation of additional measures such as
peer helpers, resource officers, and additional programming is not possible - nor deemed
necessary - at this time.

Screening, Evaluating and Programming for Gifted Students
Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)
The Millersburg Area School District makes available to all gifted and/or talented students a
full range of high-level programs in all subjects. Courses in the academic and performing
arts are available to provide avenues for students demonstrate the interests, skills, and
performance.
The Millersburg Area School District has a procedure process for the identification,
placement, and provision of services for those students in need of gifted education. These
include screening and evaluation/reevaluation, GIEP, support services, educational
placement, procedural safeguards, and parental consent.
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The Millersburg Area School District gifted education program will continue to be guided by
Chapter 16 Special Education for Gifted Students. The elementary component includes
cluster classes within schools at grade level, teachers, and academic enrichmentacceleration as needed. The secondary gifted program is based on the superior offerings of
our enriched-honors and AP curriculum.
Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).
Parents and teachers contact the building guidance counselor and / or the special education
department when a student is thought to be gifted.
Describe your entity’s procedures for determining eligibility (through multiple
criteria) and need (based on academic strength) for potentially mentally gifted
students (evaluation).
Students who are thought to be gifted follow a screening process which starts with parent
and teacher(s) input, data review of grades, local assessments, and/or other benchmarking
data. A KBIT is also used to screen the student for possible giftedness. If the parent and/or
team decides to move forward with formal testing, the school/IU psychologist evaluates the
student. The data from teachers, input from parents and teachers, the IQ score and other
performance factors are considered and if the student qualifies for gifted services a GIEP
will be offered.
Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs" refers to the continuum of
services, not one particular option.
Students who are in need of gifted services have a variety of offerings from k-12. Students in
need of enrichment may do so through direct / indirect instruction, small group instruction,
pull out time with other gifted students, advancement through software programs and
assignments. Students who are in need of advancement may move to the next appropriate
grade level for one or more classes, access cyber classes, access honors classes, AP classes,
and/or access courses at local community colleges. Students also work with a gifted case
manager who spends time with students assessing and advocating for their needs as well as
provide programs or activities in the students' strength and interest areas.
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Developmental Services
Developmental Services
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Diagnostic, Intervention and Referral Services
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Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program
Transition services for students of transition age
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Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal

Diagnostic, Intervention and Referral Services

X
X
X

X
X
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Explanation of diagnostic, intervention and referral services:
A comprehensive K-12 Student Assistance Program provides prevention, intervention, and
post intervention services for all students as needed to address barriers to learning and
school success. We also have a consortium with Halifax and Upper Dauphin Area School
Districts which allows us to provide a comprehensive array of services. If a student is
identified with a need that cannot be serviced at Millersburg Area School District, then we
make the accommodations necessary to see to it that his/her needs are met at one of our
neighboring school districts all of which is contingent upon agreement of the parent while
providing services in a least restrictive environment option. Meetings are planned
throughout the school year to monitor those students who are at risk emotionally,
academically or socially. In addition, assessments, observations, or testing may be used
when identifying specific strengths and weaknesses with individual students experiencing
difficulties. School principals, counselors, psychologists, teachers, and other school
personnel work as a team to intervene and refer each child for the needed evaluation and
support. The Student Assistance Program is an active vehicle for intervening and referring
students and families in need of support. Also supports may include resources within or
outside of the school.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
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Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
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Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Frequency of Communication
Elementary Education - Primary Level
 Yearly
Elementary Education - Intermediate Level
 Yearly
Middle Level
 Yearly
High School Level
 Yearly
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Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
The Millersburg Area School District has student assistance teams at the middle and high
school levels. At the elementary level, the Principal, Guidance Counselor, classroom teacher,
and health care paraprofessional function as a team in this role but are not considered an
official SAP team. SAP teams consist of building Principals, school counselors, school
nurses, school psychologist, regular education teachers, special education teachers, and
outside county/state agencies when appropriate. All team members from our schools have
completed necessary training from an approved source. All teams meet regularly and
accept referrals for students experiencing difficulty in school. Referrals may come from any
team member, teacher, parents/guardians, staff members, outside agencies. Self-referrals
are rare but accepted. Each team operates both independently and as part of a district wide
approach to providing student support. A case manager or chair person is chosen in each
case and is responsible for coordination issues. Parents are routinely contacted as part of
the normal protocol. Data on the case is collected, discussed and analyzed before a plan of
intervention for each student is drafted. Meetings are held to evaluate progress. This
process is repeated with additional or alternate goals which need to be established and
measured for effectiveness. These teams are also responsible for referrals to outside
agencies when appropriate. After necessary supports have been established to assist the
child/family, the team continues to monitor each situation. This process is on-going and the
team can develop new plans and goals as each situation warrants.

Community Coordination
Describe how you accomplish coordination with community operated infant and
toddler centers, as well as preschool early intervention programs. In addition,
describe the community coordination with the following before or after school
programs and services for all grade levels, including pre-kindergarten, if offered,
through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

The Elementary Building Principal and Guidance Counselor hold an annual meeting where
they invite all providers of preschool programs (the district does not provide any prekindergarten programs) within the boundaries of the district. Topics typically discussed at
these meetings include primary level curricula, kindergarten entry expectations, transition
opportunities from pre-school to kindergarten, and calendars/schedules. In addition to
these topics, there is occasional discussion of specific individual students and their needs.
However, this type of discussion most often occurs between the Intermediate Unit and the
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district's Supervisor of Special Education through the IU's early intervention services.
The district does not provide any before or after school child care programs. Until 2017, the
local YMCA did provide that service locally and the district coordinated efforts with them.
However, the YMCA discontinued that service and now parents have to make individual
arrangements with any private child care programs that may offer that service.
The district implemented its first career pathway programs in 2018 at the high school with
the incoming freshman class. These pathways will offer career experience (workforce
development) opportunities during the senior year so none of these programs are officially
established at this time. However, ongoing planning will be occurring during the first two
years of this comprehensive plan so that the program is established and ready for seniors in
2021. The district does provide after school tutoring (academic support) for grades 9
through 12 throughout the school year four days per week after school. However, the
district does not provide transportation.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children
with disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
The Elementary Building Principal and Guidance Counselor hold an annual meeting where
they invite all providers of preschool programs (the district does not provide any prekindergarten programs) within the boundaries of the district. Topics typically discussed at
these meetings include primary level curricula, kindergarten entry expectations, transition
opportunities from pre-school to kindergarten, and calendars/schedules. In addition to
these topics, there is occasional discussion of specific individual students and their needs.
However, this type of discussion most often occurs between the Intermediate Unit and the
district's Supervisor of Special Education through the IU's early intervention services.
The district does not operate directly, nor does it contract with any agency, to offer any preschool/pre-kindergarten programs.
The Elementary Building Principal, Guidance Counselor, and Kindergarten Teachers offer a
series of meetings/informational sessions to support students transitioning from preschool programs to Kindergarten. First, all parents of incoming kindergarteners are invited
to an informational meeting in the spring. At this meeting, the eligibility and the process of
enrolling students in Kindergarten is discussed. Also, any questions the parents have are
addressed. Later in the spring, a Kindergarten screening day(s) is held and all perspective
incoming kindergarteners are screened with a standardized instrument. Based on these
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results, some parents are contacted and invited to have their child participate in a 1 to 2
week "Kindercamp" session in the summer before they begin Kindergarten. This camp is
run by the district's Kindergarten teachers and is meant to give a boost to those students
who may need it to help ensure success in the Kindergarten program.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
As new aligned curriculum maps and written planned courses are finalized (over the first
three years of this comprehensive plan), all materials will be re-evaluated to ensure that
they appropriately support these new written planned courses.

Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
As new aligned curriculum maps and written planned courses are finalized (over the first
three years of this comprehensive plan), all materials will be re-evaluated to ensure that
they appropriately support these new written planned courses.
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Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
As new aligned curriculum maps and written planned courses are finalized (over the first
three years of this comprehensive plan), all materials will be re-evaluated to ensure that
they appropriately support these new written planned courses.

High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
As new aligned curriculum maps and written planned courses are finalized (over the first
three years of this comprehensive plan), all materials will be re-evaluated to ensure that
they appropriately support these new written planned courses.
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SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler & rarr; Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Status
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
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Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Status
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
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Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Status
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
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High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Status
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
Implemented in
50% or more
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Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.
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Provide brief explanation of your process for ensuring these selected characteristics.
New teachers/administrators participate in a mandatory induction program that was
designed by veteran teachers and administrators with a focus on these characteristics.
All teachers are required to participate in the district's supervision program. In this
program, teachers rotate through a 3-year cycle. Teachers in step one (which includes all
new teachers) go through a formal observation process with their Building Principal or
Supervisor. The Building Principal or Supervisor ensures these characteristics are part of
the process. Teachers in step two must develop a presentation for their peers. The topic of
this presentation must be approved by the District Supervisor of Curriculum, Instruction,
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and Assessment who ensures that some or all of these characteristics are included in the
topic. Teachers in step 3 must read and respond to a book/professional journal. These
books/journals must be approved by the District Supervisor of Curriculum, Instruction, and
Assessment who ensures that these books/journals address some or all of these
characteristics.

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
Questions
The LEA has conducted the required training on:
5/10/2013 All staff were trained on this date. Going forward, all staff are responsible to
complete update training every 5 years through an approved online provider. All staff are
tracked by the Supervisor of Curriculum, Instruction, and Assessment to ensure they
comply with this requirement. All staff are given reminders of their deadline two times per
year.
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
Questions
The LEA has conducted the training on:
1/15/2018 All appropriate staff were trained on this date. Going forward, all staff are
responsible to complete update training every 5 years through an approved online
provider. All staff are tracked by the Supervisor of Curriculum, Instruction, and Assessment
to ensure they comply with this requirement. All staff are given reminders of their deadline
two times per year.

Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
The LEA has conducted the training on:
5/10/2013 All staff were trained on this date. Going forward, all staff are responsible to
complete update training every 5 years through an approved online provider. All staff are
tracked by the Supervisor of Curriculum, Instruction, and Assessment to ensure they
comply with this requirement. All staff are given reminders of their deadline two times per
year.
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Strategies Ensuring Fidelity
Checked answers
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.

Provide brief explanation of your process for ensuring these selected characteristics.
It is the responsibility of the district's Supervisor of Curriculum, Instruction, and
Assessment to select and schedule all professional development activities. This Supervisor
ensures that - throughout the course of the school year - all of these strategies are
implemented into the professional development activities at some point.
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Induction Program
Checked answers


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.

Provide brief explanation of your process for ensuring these selected characteristics.
The Millersburg Area School District has designed a 2-year induction program which addresses all of
these characteristics. This plan was developed by veteran teachers (from all levels) and veteran
administrators. It assigns an experienced mentor to each new teacher and enumerates topics that
must be covered throughout year one. All of these characteristics are included in those topics. In
addition, new teachers meet with district administrators three times throughout year one to further
address these characteristics.

Needs of Inductees
Checked answers


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.
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Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Unchecked answers
 Review of written reports summarizing instructional activity.
 Submission of inductee portfolio.

Provide brief explanation of your process for ensuring these selected characteristics.
It is the responsibility of the district Supervisor of Curriculum, Instruction, and Assessment,
the Building Principal/Supervisor, and Mentor to see that all of these tools are made
available to the inductee.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
The district feels that its current induction program adequately meets the needs of new
employees. The two characteristics not included in the program (written reports
summarizing instructional activities and an inductee portfolio) are not deemed critical to
the success of the program and will not be incorporated into the program.

Mentor Characteristics
Checked answers






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
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Unchecked answers
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.

Provide brief explanation of your process for ensuring these selected characteristics.
The district's induction plan specifically states these characteristics as required in order to
serve as a mentor. Mentor selection is done by the district Supervisor of Curriculum,
Instruction, and Assessment along with the Building Principal or Supervisor where the new
teacher will be assigned. No mentor will be selected that does not possess these
characteristics.

Provide brief explanation for characteristics not selected and how you plan to
address their incorporation.
The district does not feel it is critical for a mentor to have had previous mentor training nor
a compatible schedule to the new teacher in order to serve successfully as a mentor.
Therefore, those characteristics will not be required of a mentor.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X

X
X
X

X
X
X

X
X
X
X
X
X
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Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
There are several monitoring and evaluation tools used to assess the inductee's progress
through the program and also to determine how effective the induction program is for new
teachers. The district Supervisor of Curriculum, Instruction, and Assessment is responsible
for distributing, collecting, and compiling data from these tools. There is a final signature
page requiring signatures from the Superintendent, Supervisor of Curriculum, Instruction,
and Assessment, the Mentor, and the Inductee verifying that all procedures have been
followed and completed.

Recording Process
Identify the recording process for inductee participation and program completion.
(Check all that apply)







Mentor documents his/her inductee's involvement in the program.
A designated administrator receives, evaluates and archives all mentor records.
School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.
LEA administrator receives, tallies, and archives all LEA mentor records.
Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

43

Special Education
Special Education Students
Total students identified:

171

Identification Method
Identify the District's method for identifying students with specific learning
disabilities.
As stipulated through current regulations from the state, a school district has the option of
using the Response to Instruction and Intervention (RtII) model or the discrepancy model
to qualify students for special education services. Although Millersburg Area School District
has explored components of RtII (e.g., a tiered MTSS approach), the district continues to use
the Discrepancy model to qualify students for special education services. With respect to
our MTSS (Multi-Tiered System of Supports) approach, all students are considered “Tier 1”
students but a student who is exhibiting consistent difficulty within the general education
curriculum may be referred to “Tier 2” or “Tier 3” to help determine what type of strategies
and interventions are beneficial to the student. If the student is still not successful after
these strategies and interventions are implemented, a written request for testing from the
parent is requested. Once a signed permission to evaluate has been received, our school
psychologist receives the referral and proceeds with testing. An intelligence test and
achievement test are given to the student. To determine if the student qualifies for a
learning disability, the MDE team looks at the IQ scores of the student and the standard
scores on the achievement test given to the student. If there is a significant discrepancy
between overall IQ and achievement scores, or there is a significant discrepancy between
the verbal IQ score and performance IQ score, then the student may qualify as a student
with a specific learning disability. Along with the discrepancy model, if a student's
achievement scores fall below the 10th percentile in the areas of oral language, listening
comprehension, basic reading skills, reading comprehension, reading fluency, math
calculation skills, math reasoning or written expression, the student may also qualify as
having a specific learning disability within that given area or areas.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district
plans to address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is:
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
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Based on the 2015-2016 Special Education Data Report and Special Education Data at a
Glance, there is a significant disproportionate in the areas of autism, emotional disturbance,
intellectual disability, and speech or language impairment.
The reports can be located at:
https://penndata.hbg.psu.edu/penndata/documents/BSEReports/Data%20Preview/
2015_2016/PDF_Documents/Speced_Quick_Report_SD297_Final.pdf
Based on the 2-15-2016 Special Education Data Report, Millersburg Area School district
continues to fall below the State percent of students in special education with a rate of
14.5% compared to the State's 15.9%, Millersburg Area School District notes a significant
disproportionality in the percent of special education enrollment by disability on the areas
of autism, emotional disturbance, intellectual disability and speech and language
impairment. Millersburg Area School District is a small district with a poverty rate over
45% and students with varying needs moving in and out of the district. Due to the district's
small size, an identified student can change the percent for the district causing a
disproportionality. Also noted is that with an increase in autism, the related service of
speech and language has increased to help meet the social pragmatic needs autistic students
may display.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public
School Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate
public education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
1. Currently, Millersburg Area School District does not host any locations that would
educate students under Section 1306. Should the District ever have a location
within our boundaries, the District would work with the home district, and the
staff within the program, to ensure that FAPE is being provided to every student
within the program.
2. If the Millersburg Area School District would have students who falls under
Section 1306 of the Public School Code, the District would follow the procedures
to look at each student's needs individually and decide as a team what classes
would be appropriate for the student and what supplementary aids and services
would be needed to help make the student successful.
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During the § 1306 student's tenure in the children's institution, the host school
district must ensure that: all students have access to education; students with
disabilities receive FAPE in accordance with their IEPs or Service Agreements; and
all mandated procedural protections are provided. Host and resident school
districts may agree in writing to a different arrangement for the division of
educational and procedural responsibilities for students identified as IDEA
eligible, but they must receive approval from PDE after notice to and an
opportunity for comment by the parents of the student.
If the student has an IEP from the previous school district, the host school district
must without delay convene an IEP meeting to determine whether the child's IEP
should be revised, whether the student can be educated in the public schools of the
host school district, or whether some other placement option is appropriate for
the child. If the child's parent cannot attend the IEP meeting in person, the host
school district must take steps to ensure that the parent is included in the IEP
meeting, including informing the parent they can participate through a
teleconference call or other appropriate means in the same way the host school
district would facilitate the participation of the parents of its resident children.
Until a new IEP is developed for the child by the IEP Team including the parent, the
child must receive services comparable to those in the existing IEP. The host
school district is responsible for monitoring the educational progress and
reviewing educational services for the student on a continuous basis and at least
as often as report cards are issued. The host school district is also responsible for
maintaining contact with the resident school district with respect to the student's
placement and progress.
The parent and the host school district should, if feasible, make a decision as to the
appropriate educational placement of the child before the student arrives at the
facility. However, in any case, the student must be attending a school program
within five (5) business days of the student's admission to the institution per 22 PA
Code 11.11 (b). If the information or an individual necessary to make an informed
decision about the appropriate educational placement of the child is not available
within the five (5) day period, and if the parent agrees, the host school district can
arrange for or authorize the child's education at a school program located at the
facility until the host school district and parent can make a formal decision
regarding the student's educational placement.
If no parent can be identified, the child can temporarily be educated at the facility
if there is a clinical recommendation that the child should not attend public school.
In either case, the final decision regarding the child's educational placement must be
made without delay
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To facilitate a smooth transition, if the residential facility provides notice that a
student is to be released from the facility, the host school district should attempt
to work with the resident school district to prepare for the student's discharge
from the institution at least two weeks prior to the student's planned discharge
from the residential program, if possible. If, instead of returning home, the student
is moving to a residential facility in another school district, these contacts should
be made with the new host school district.
In making a decision about where to educate a student, consideration should be
given to the courses that would be available to the child in the proposed program,
the qualifications of the staff, and the program's ability to provide FAPE and
comply with the other requirements of the IDEA and Title 22 of the PA Code
Chapters 14,15, and 16 along with Section 504 of the Rehabilitation Act of 1973. In
addition, the IEP Team should consider whether the program will prepare the
student to meet any applicable promotion and/or graduation requirements based
on their needs.
The residential facility has reporting obligations as well as a responsibility to
cooperate with the host school district to assure that the student's educational
rights are being protected. It is incumbent upon residential facilities to notify host
school districts of the scope of their operations within the district including the
capacity of their facilities. The residential facility may not require enrollment in
an on-site educational program as a condition of placement. Temporary
placements, described previously, are for a short period of time while a final
decision on educational program and placement is determined.
The residential facility must send the attached form, "Notification of Admission to
Facility or Institution and School Enrollment" contained within the attached DHS
Bulletin (OMHSAS-10-02) to the host school district as soon as a § 1306 student is
admitted to the facility, and in no case longer than one business day after the
student is admitted. The residential facility must also notify the host and resident
school districts at least two (2) weeks prior to the anticipated discharge date for
the child, if possible. The residential facility must also cooperate on an on-going
basis with the host and resident school districts to facilitate the education of the
student, the provision of FAPE, and discharge planning. Such cooperation also
includes providing staff from the host or resident school districts or another
educational entity access to the facility. If the student does not have an individual
acting as a parent on their behalf, the residential facility will notify the host school
district and DHS to assure appointment of a proper education decision-maker.
3. Location of the District is one problem or barrier which would limit the District's
ability to meet its obligations under Section 1306 of the Public School Code.
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Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located,
identified, evaluated and when deemed eligible, are offered a free appropriate public
education (FAPE).
The Millersburg Area School District will work very closely with outside agencies to help
provide information on students who are living within our District's boundaries, but may be
incarcerated in a prison located within another school district. Once residency has been
established, contact with the student who is incarcerated and their parents is imperative to
possibly start the evaluation process so to ensure FAPE has been offered to the student.
Data must be collected, and then a permission to evaluate must be issued. The evaluation
would determine if the child is in need of services, and if so offered FAPE. The district
would participate in evaluation meetings, IEP meetings, or IEP review meetings to ensure
that FAPE continues to be offered to the student while incarcerated.

Least Restrictive Environment
Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids and
services, cannot be achieved satisfactorily.
It is the Millersburg Area School District's procedure to look at each student's needs individually
and decide as a team what classes would be appropriate for that student to attend in the
regular education classroom, and what supplementary aids and services would be needed to
make that student be successful. The district has co-teaching in place with regular education and
special education teachers co-teaching classes. This allows students with disabilities the
opportunity to receive instruction in the regular education classroom but have it delivered
by both a regular education and special education teachers. The district currently has classes
that are co-taught K-12. In addition to co-teaching, paraprofessionals play an important role to
assist students within the regular education environment. Finally, Lenkerville Elementary school
recently instituted an MTSS program which has also added to supporting students with special
needs. Millersburg Area School District continues to evaluate classes and services provided to
ensure that any and/or all could be provided within the regular education setting.
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Describe how the District is replicating successful programs, evidence-based models,
and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
The special education supervisor, several regular education and special education teachers,
and paraprofessionals have participated in specialized trainings through PaTTan or the
Intermediate Unit (IU). Paraprofessionals obtain 20 hours of professional development
yearly through online trainings offered through PaTTan or through the District. Regular
education and special education teachers are supported through IU consultants in the areas
of student behavior and autism. Secondary special education teachers are supported
through the IU in the area of transition to help meet the needs of students with IEPs who are
of transition age. Special Education teachers and regular education teachers attend
workshops and have consultants work with them in the area of assistive technology to
support students with a variety of resources which support their needs in the regular
education classroom. Special education teachers present topics based on the needs of
Millersburg Area special education students to regular education teachers through peer
presentations to help regular education teachers gain more strategies to support their
students in their classrooms. Title I continues to offer supports to both identified and nonidentified students to support their reading development at the elementary level. Also the
IU supports through consultation the MTSS program at Lenkerville elementary to reach the
diverse needs of all students in grades K-3. Finally, Dr. Bateman, Special Education
Professor and Presenter, has provided district-wide presentations to all teachers in ways
they can support special education students in their classrooms.

Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
Based on the 2015-2016 Special Education Data Report, 61.7% of our special education
students were included in the regular education setting for 80% or more of the day. This
did not meet the SPP target of 63.1%. Due to small group size, data for students placed in
regular education for less than 40% of the day, or placement in another setting, was not
reported on the Special Education Data Report. As of December 1, 2017, a total of seven
students were placed in programs outside of the school district, including consortium
programs with local school districts, intermediate unit classrooms, private schools, and a
Vocational / Technical School. Each placement was determined by the IEP team to be the
least restrictive environment. At least annually, the IEP team reviews the student's
progress and need for a less restrictive placement.
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Behavior Support Services
1. Provide a summary of the District policy on behavioral support services
including, but not limited to, the school wide positive behavior supports.
2. Describe training provided to staff in the use of positive behavior supports,
de-escalation techniques and responses to behavior that may require
immediate intervention.
3. If the district also has School-Based Behavioral Health Services, discuss it.
Each building level of the Millersburg Area School District implements school wide behavior
supports.
Lenkerville Elementary
Bullying lessons are conducted in guidance classes. Currently, students in kindergarten
through fifth grade, have guidance class one out of every six school days for forty-five
minutes. Students in kindergarten through grade two receive bullying prevention through
the Second Step Program. Students in grades three through five receive bullying prevention
through the Steps to Respect Program. In addition to these two programs, and dependent of
county funding, Millersburg’s “Communities That Care” provides the following evidence
based programs to develop life skills in all elementary school students. Kindergarten
through second grade receives “Too Good for Violence” programming, grade three receives
“Gambling Prevention”, and grade four receives “Botvin Lifeskills” training, and grade five
receives “Too Good for Drugs” training in conjunction with the drug and alcohol prevention
program. In addition to these county services, we contract with Pressley Ridge for mental
health services. Pennsylvania Counseling Services has provided a truancy counselor
through a county grant for the Check and Connect system.
In response to bullying, Lenkerville has a hierarchical system of response. Concerns are
initially addressed at the classroom level by the teacher. If more intensive intervention is
required, the guidance counselor and building principal are involved to schedule support
and discipline for the bully as well as support for student victims of bullying.
Documentation and parental notification are present at all stages of this process.
Millersburg Middle School
The Principal reads the “Words of Wisdom” each morning over the PA system after the
morning announcements. This is a brief inspirational reading about an individual who has
made a significant positive impact in our history and includes a few encouraging words for
students to make positive choices each day. In fact, every reading ends with the same
phrase . . . “Make it a great day, or not . . . the choice is yours”. The Principal also
incorporates “the choice is yours” theme routinely into dealings with Middle School
students during disciplinary proceedings. All-in-all, this has had a positive impact on the
overall culture in the Middle School as evidenced by the low number of disciplinary
infractions so far this year. In fact, the theme for this year’s Middle School yearbook is

50
“Make it a Great Day!”

The Principal coordinated and registered a group of 8 students (6 middle school, 2 high
school) and two chaperons to participate in the “Wise Up to Rise Up: Climbing Up
Mountains & Tearing Down Barriers” conference held on October 31, 2017 at the CAIU.
This conference contained serval different workshops geared specifically toward male and
female students, which were designed to equip students with the skills to combat prejudice
and racism. The overall objective of the program was for students to take the lessons
(skills) learned back to their school and apply them on a larger scale. The students selected
for this project were all student council members as this provides a natural vehicle within
our school setting to accomplish this goal.
The Principal has instituted a “Positive Behavior Initiative” in grades 6-8. This program
awards students who have done positive things during the school day, either for their
teachers or classmates. When a teacher refers a student, the Principal visits that student in
class and awards a gift to him/her recognizing their positive behavior. Local business has
joined in the initiative by donating gift certificates as awards. Throughout the year,
speakers are brought in to address certain issues such as cyber bullying, mental health &
depression, drugs/alcohol prevention, etc. Students in grades 6-8 also have 10-12 weekly
sessions taught by a representative from “Communities That Care.” Grade 6 – “Too Good for
Violence,” Grade 7 – “Life Skills,” and Grade 8 – “Too Good for Drugs.”
The Student of the Month program continues to recognize one boy and girl in the 8th grade
each month. These students are elected by the faculty for academic and behavioral
achievements. Finally, the Principal meets regularly with the MS student council to address
issues/concerns.
Millersburg High School
Students participate in a community service project that focuses on the characteristics of
caring, honesty / integrity, self-discipline, responsibility /trustworthiness, courage, fairness,
perseverance, respect, and citizenship. Students are required to complete 20 hours of
community service and present a culminating project to their assigned advisement group.
The presentation must identify how their activities represent a variety of the required
characteristics. Meetings are held one time each marking period in advisement groups
consisting of cross grade level students. This system has helped provide multi-grade level
interactions, student accountability, sense of community, and open dialog between students
and staff on non-academic topics. The advisement sessions are also utilized for antibullying instruction on pre-planned topics such as harassment, drama, conflict, isolation,
threats, practical jokes, hate speech, intimidations, and sarcasm. These topics are also
addressed in other classes in various subject areas.
Millersburg Area School District has a Middle/High Student Assistance Program to address
behavioral and emotional health concerns. We contract with Keystone Human Services,
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Pressley Ridge and local or regional psychological services for mental health services as
well as The Department of Drug and Alcohol for Drug and Alcohol consultation.
Pennsylvania Counseling Services has provided a truancy counselor through a county grant
for the Check and Connect system.
Functional Behavior Assessments are utilized for students who have behaviors that impede
their learning or that of others. Regular and special education teachers work together to
collect data and develop Positive Behavior Support Plans to promote expected behaviors.
The district currently contracts with the local intermediate unit for Positive Behavioral
Support consultation. It has been helpful to bring in an outside person to provide
observation, feedback, and technical support and training to district staff on how to
effectively teach students with more severe behavioral problems. This helps to keep our
students in the least restrictive environment as possible. The district continues to provide
safe crisis management training to teachers and aides across the district as well as deescalation techniques.
Millersburg Area School District has a Student Assistance Program at each building level
to address behavioral and emotional health concerns. We contract with Keystone Human
Services and Pressley Ridge for mental health services as well as The Department of Drug
and Alcohol for Drug and Alcohol consultation. Pennsylvania Counseling Services has
provided a truancy counselor through a county grant for the Check and Connect system.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to determine
gaps in the continuum of special education supports, services and education
placement options available for students with disabilities.
The district continues to look at and address gaps for low incident disability groups, such as
students with multiple disabilities, emotional support issues, and autism within our
continuum to help provide FAPE to our students within our district. Cases within these
categories are evaluated on an individual basis and local supports are considered first
before consortium, local public schools, private schools, or intermediate unit programs are
pursued.
Include information detailing successful programs, services, education placements as
well as identified gaps in current programs, services, and education placements not
available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
Millersburg Area School District provides a continuum of programs and services for
students with disabilities utilizing a combination of programs within the district, through
local district consortium classrooms, intermediate unit programs, and both public and
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private school programs. The district provides itinerant and supplemental learning
support, itinerant emotional support, itinerant and supplemental speech and language, and
itinerant and supplemental life skills supports. The consortium programs provide
supplemental and full time emotional supports, and supplemental and full-time autism
support. Although the Millersburg Area School District strives to have students with
special needs attend regular education classes with itinerant and supplemental supports
and services in local schools, supplemental and full-time programs offered by private
licensed schools, local public schools, and the intermediate unit are utilized at the discretion
of the IEP team. Related services such as occupational therapy, physical therapy, deaf and
hard of hearing support, vision support and psychiatric services are provided through
district employees and contracted services from the local intermediate unit. Additional
supports are provided through collaboration with the Case Management Unit (CMU) and
service providers such as Pressley Ridge which provides access to behavior support
specialists, therapeutic support staff, and mobile therapy. Transition services are offered
through Office of Vocational Rehabilitation (OVR) and CMU. Transition offerings include a
consortium job coach, Goodwill on-site employment training, and Community Based
Instruction trips (CBI trips). Additional supports include services and supports through
Children and Youth, experiential field trips, and blended schedules utilizing CAOLA online
courses.
Discuss any expansion of the continuum of services planned during the life of this
plan.
The Millersburg School District will continue to monitor the need for expansion of services
to address changes in the special education population needs.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for
staff, faculty and parents.
The District's strength is in our efforts to provide appropriate educational programs for
students with disabilities. Although we are not able to provide the complete continuum of
services within our home District, participation in a consortium with neighboring districts
allows us to provide a wider variety of educational programs to our students while keeping
them close to home. Our regular and special education teachers work together to ensure
that students with disabilities are included in regular education classrooms to the fullest
extent possible. The District also recognizes the need for supports and services for not only
for the students, but their families as well. The IEP team, Check and Connect agent, guidance
counselors and building administrators link families and students to agencies and supports
outside of the school. The District has partnered with Pressley Ridge to provide in-school

53
counseling services for students. A grant has allowed Pennsylvania Counseling Services to
provide a truancy agent through Check and Connect. Consultation with the IU and PaTTan
assists with building capacity among all teachers and aides. IEP meetings and other parent
meetings are utilized to educate or expand the knowledge of parents with resources such as
OVR and CMU as well as opportunities for students in transition years to participate with
Goodwill, a consortium Job Coach, Co-Op, job shadowing, and other School to Work
programs.
STRENGTHS and HIGHLIGHTS:






























MTSS program in the elementary and middle schools
Remediation classes at the middle school and high school
A “HEROS” program using high school juniors and seniors
Use of PaTTaN and the local intermediate unit (IU) for on-site and off-site trainings
Excellent parental support for activities or projects
Good system for home and school communication
Teachers implement initiatives to meet student needs from through IU and PaTTan
Use of Bloomz (electronic communication) for teachers to communicate with parents
Strong inclusion program in all three levels within the district
Use of Wilson Reading techniques in grades 4-5
Use of a Reading Benchmark Assessment in grades K-3 and 4-5
Use of a Math Benchmark Assessment in grades K-1
The implementation of CDT Testing in grades 3-8
Implementation of Learning Focused Strategies grades 6-8
Co-teaching of subjects between regular education and special education teachers
Pressley Ridge School Based Mental Health Services
After school tutoring and Academic Support in grades 6-12
School year and summer literacy programs grades K-5
Literacy Day grades 9-12
Book Buddies - older elementary students reading books to younger elementary students
Remediation programs across all levels
Consortium shared Job Coach for transition age students
Mentoring program - high school students mentor elementary students
Freshman mentoring program to support transition to high school
Supporting parental involvement in IEP planning and process and use of IEP meeting to
educate or expand the knowledge of parents
PAES lab - instruction and assessment in a simulated work environment
Promoting middle school/high school student involvement in the IEP process
A fully functional Cafe run by Life Skill students in grades 9-12
Effective education filed trips for students in grades K-8
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Transition supports and services including School to Work, Co-Op, Goodwill preemployment training, Goodwill courses in independent living and job skills, and
Community Based Instructional filed trips
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Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system (in compliance with 24 PS § 15-1547)



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.
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Least Restrictive Environment Facilities
Facility Name

Type of Facility

Halifax Area School
District
Dauphin County
Vocational / Technical
School
Hilltop Academy
New Story
Susquenita School
District

Type of Service

Number of Students
Placed
2

Neighboring School
Districts
Other

High School Emotional
Support
Learning Support

Special Education
Centers
Other
Neighboring School
Districts

Emotional Support

3

Autistic Support
Emotional Support and
Autism Support

1
1

2

Special Education Program Profile
Program Position #1 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: March 12, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Emotional Support
5 to 12
12
1
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range. Any variance to the age range limit is justified within the
individual student IEP's.
Locations:
A building in which General Education
Lenkerville Elem An Elementary School
Building
programs are operated

58
Program Position #2 - Proposed Program
Operator: Multiple Districts
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: March 12, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80% Life Skills Support
5 to 12
10
1
but More Than 20%)
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range. Any variance to the age range limit is justified within the
individual student IEP's.
Locations:
An Elementary
A building in which General
Lenkerville Elementary
School Building
Education programs are
operated

Program Position #3 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 29, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80% Learning Support
8 to 12
12
0.6
but More Than 20%)
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range. Any variance to the age range limit is justified within the
individual student IEP's.
Locations:
An Elementary
A building in which General
Lenkerville Elementary
School Building
Education programs are
operated
Type of Support
Itinerant
Locations:
Lenkerville
Elementary

Level of Support

Age Range

Learning Support

9 to 12

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

5

0.4
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Program Position #4
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Learning Support
5 to 9
17
0.5
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range. Any variance to the age range limit is justified within the
individual student IEP's.
Locations:
Lenkerville
An Elementary School
A building in which General
Elementary - HC
Building
Education programs are operated
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80% Learning Support
5 to 9
3
0.5
but More Than 20%)
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range. Any variance to the age range limit is justified within the
individual student IEP's.
Locations:
An Elementary
A building in which General
Lenkerville Elementary - HC
School Building
Education programs are
operated

Program Position #7
Operator: School District
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Millersburg Middle
School - AR

Level of Support

Age Range

Learning Support

11 to 15

A Middle School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Millersburg Middle School - AR

Level of
Support

Age Range

Learning
Support

11 to 15

A Middle School
Building

A building in which General
Education programs are operated

Caseload

FTE

7

0.5

Caseload

FTE

3

0.5
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Program Position #8 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 29, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Millersburg Middle
School

Level of Support
Learning Support

11 to 15

A Middle School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Millersburg Middle School

Type of Support
Itinerant
Locations:
Millersburg High
School

Age Range

Level of
Support

Age Range

Learning
Support

11 to 15

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Millersburg High School

Level of Support

Age Range

Learning Support

14 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

3

0.15

Caseload

FTE

2

0.35

Caseload

FTE

5

0.15

Caseload

FTE

7

0.35
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Program Position #9 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 29, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Emotional Support
14 to 18
9
0.33
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range. Any variance to the age range limit is justified within the
individual student IEP's.
Locations:
Millersburg High
A Senior High School
A building in which General Education
School
Building
programs are operated
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80%
Emotional Support
14 to 18
1
0.33
but More Than 20%)
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range. Any variance to the age range limit is justified within the
individual student IEP's.
Locations:
A Senior High
A building in which General
Millersburg High School
School Building
Education programs are
operated
Type of Support

Level of Support

Age Range

Itinerant
Locations:
Millersburg Middle
School

Emotional Support

11 to 15

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

4

0.33
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Program Position #13 - Proposed Program
Operator: Multiple Districts
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 29, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80%
Life Skills Support 14 to 18
8
0.5
but More Than 20%)
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range. Any variance to the age range limit is justified within the
individual student IEP's.
Locations:
A Senior High
A building in which General
Millersburg High School
School Building
Education programs are
operated
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Millersburg Middle School

Level of
Support

Age Range

Life Skills
Support

11 to 15

A Middle School
Building

A building in which General
Education programs are operated

Caseload

FTE

5

0.5
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Program Position #14 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: March 12, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Speech and Language
5 to 12
37
0.6
Support
Justification: Although the teacher serves students with an age range outside the age range limit, students are
instructed within the appropriate age range or individually. Any variance to the age range limit is justified
within the individual student IEP's.
Locations:
Lenkerville
An Elementary School
A building in which General
Elementary - NL
Building
Education programs are operated
Itinerant

Type of Support
Itinerant
Locations:
Millersburg Middle
School
Type of Support
Itinerant
Locations:
Millersburg High
School

Level of Support

Age Range

Speech and Language
Support

11 to 15

A Middle School
Building

A building in which General Education
programs are operated

Level of Support

Age Range

Speech and Language
Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

9

0.3

Caseload

FTE

6

0.1

Special Education Support Services
Support Service
Special Education Supervisor
School Psychologist
Job Coach
Instructional Aides
Instructional Aides
Instructional Aides

Teacher FTE

Location
District
District
Consortium
Elementary
Middle School
High School

1
0.4
0.33
6.4
2.8
1.8
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Special Education Contracted Services
Special Education Contracted
Services
Experiential Education
Consultative Behavioral
Support
Occupational Therapist

Operator

Amt of Time per Week

Intermediate Unit
Intermediate Unit

0.36 Days
3 Hours

Outside Contractor

2 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can
you identify among your schools?
What other information do you still need to assess?
Answer:
There are a few general strands that run through the school level accomplishments and concerns.
Regarding accomplishments, there is general consensus that the district is implementing strategies
and programs that have proven to foster increased academic performance. Examples include fullday Kindergarten, MTSS supports, academic and behavioral accountability, improved methods of
organizing for instruction and scheduling, and updating technology and facilities. There is less
consensus among the school levels with concerns and challenges. These seem to be specific to
individual buildings. The elementary level has specific concerns about student achievement trends.
The middle school and high school levels both have concerns about human resources and facilities
but in addition, the high school level also has concerns about students leaving for outside charter
schools.

District Accomplishments
Accomplishment #1:
In the past few years, the district has successfully sought out community partners to help plan and
implement various programs. Parents and local business/community members have been very
responsive and positive to this outreach. Specific examples include:







Many parents volunteering at the elementary level through the PTO to help with various
programs
Numerous local businesses contributing to our positive behavior programs
Numerous parents participating in an advisory group following significant staff and budget
reductions.
Many local business representatives participating on a business partnership committee
Numerous parent/business/community members participating on the planning committee
for this comprehensive plan
Broad turn-out and support for Board efforts to establish various cooperative sports
agreements with a neighboring district
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Accomplishment #2:
In the past few years, the district has been able to implement additional opportunities to help
students experiencing academic difficulties. Some specific examples include:






Establishing a multi-tiered system of supports at the elementary level involving both
technology and additional human resources
Successfully seeking approval to categorize our elementary Title 1 program as a "schoolwide" program so Title 1 staff can work with all students
Revising the middle school schedule so that all students can participate in MTSS supports
without conflicting with other classes such as band or chorus
Establishing "Keystone Remediation Courses" at the high school level for students who have
not achieved proficiency on any of the Keystone exams
Establishing academic support sessions after school at the high school for any student
experiencing academic difficulties

Accomplishment #3:
In the past few years, the district has implemented organizational and/schedule revisions to better
meet the needs of all its students. Examples of this include:






The implementation of full-day kindergarten
Departmentalization in grades 4 and 5
Revision of the middle school schedule to allow all students to participate in MTSS without
conflicting other classes/activities
Restructuring the high school schedule to allow for the implementation of Honors courses
and career pathways
Current work on further revision of the middle school schedule to allow for increased
mathematics instruction.

Accomplishment #4:
In the past few years, the district has made strides in upgrading facilities and technology. The
middle school/high school complex has undergone significant renovations to improve the physical
plant and address safety concerns. There is currently a feasibility study process to look at the next
steps for the elementary school. The district has recently achieved its goal of becoming a 1-to1 district with regard to technology. In addition, the district has committed to a three-year
technology plan which adds and updates technology at all levels.
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District Concerns
Concern #1:
There is a concern across the entire district related to student achievement levels on state
assessments - particularly in English/Language Arts and Mathematics. This includes both PSSA
Assessments in grades 3 through 8 and also Keystone assessments in the upper grades. Consensus
among faculty, staff, and administration is that far too many students are scoring at the "Basic" and
"Below Basic" levels and the most recent 3-year trend shows a downward path in achievement.
Concern #2:
There is a concern, primarily at the middle and high school levels, that the recent reduction in staff
because of budgetary constraints has had a detrimental effect on student achievement and also
communication among staff and administration.
Concern #3:
There is a concern, predominantly at the high school level, with the number of students who are
leaving the traditional "bricks and mortar" school for cyber schools.

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #1) Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
There is a concern, primarily at the middle and high school levels, that the recent
reduction in staff because of budgetary constraints has had a detrimental effect on
student achievement and also communication among staff and administration.

There is a concern across the entire district related to student achievement levels on state
assessments - particularly in English/Language Arts and Mathematics. This includes both
PSSA Assessments in grades 3 through 8 and also Keystone assessments in the upper
grades. Consensus among faculty, staff, and administration is that far too many students
are scoring at the "Basic" and "Below Basic" levels and the most recent 3-year trend
shows a downward path in achievement.

There is a concern, predominantly at the high school level, with the number of students
who are leaving the traditional "bricks and mortar" school for cyber schools.
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Systemic Challenge #2 (Guiding Question #10) Establish a district system that fully ensures
professional development is focused, comprehensive and implemented with fidelity.
Aligned Concerns:
There is a concern, primarily at the middle and high school levels, that the recent
reduction in staff because of budgetary constraints has had a detrimental effect on
student achievement and also communication among staff and administration.

There is a concern across the entire district related to student achievement levels on state
assessments - particularly in English/Language Arts and Mathematics. This includes both
PSSA Assessments in grades 3 through 8 and also Keystone assessments in the upper
grades. Consensus among faculty, staff, and administration is that far too many students
are scoring at the "Basic" and "Below Basic" levels and the most recent 3-year trend
shows a downward path in achievement.

There is a concern, predominantly at the high school level, with the number of students
who are leaving the traditional "bricks and mortar" school for cyber schools.
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District Level Plan
Action Plans
Goal #1: The Millersburg Area School District will improve the academic achievement of its
students by aligning all curriculum, programs, and materials to the appropriate PA
Academic and Core Standards
Related Challenges:
Establish a district system that fully ensures consistent implementation of standards
aligned curricula across all schools for all students.
Indicators of Effectiveness:




Type:

Annual

Data Source:

Data sources will be PSSA English/Language Arts and
Mathematics Assessments and Keystone Literature, Algebra
1, and Biology Assessments.



Specific Targets:

Success will be considered a minimum of a 5% increase in
The number of students scoring proficient or higher on the
Above data sources from the spring of 2018 to the spring of
2021.

Strategies:

SAS: Curriculum

Description: The term curriculum refers to the academic content taught in a school or in a
specific course or program ‐ The Glossary of Education Reform. SAS: Curriculum offers
various resources for educators to use when building and mapping curriculum. (Sources:
SAS: Curriculum). The Millersburg Area School District will undertake a comprehensive
curriculum mapping and written planned course process beginning in the 2018-19 school
year. The core course areas of E/LA, Mathematics, Science, and Social Studies will be
addressed first. All other areas will be addressed after the core course areas are completed.
It is estimated that the entire process will take two to three years.
Implementation Steps:
#1 Curriculum Mapping
Description: The most recent PA Academic and Core Standards will be
downloaded
along with anchors and eligible content. These will be inserted into spreadsheets by
subject/area according to the grade levels suggested in the SAS system. When this is
completed, the Supervisor of Curriculum, Instruction, and Assessment will meet
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with teachers in each subject area and together, they will reach consensus on where
each standard/anchor/eligible content will be taught (grade level and course). A
final curriculum map will then be produced.
Start Date: 11/1/2018

End Date: 6/30/2021

#2 Written Planned Course Development
Description: Using the final curriculum maps generated in the previous
implementation step, teachers will develop concise, clear written planned courses
for each course in the district. These written planned courses will include: course
objectives, required concepts, suggested learning materials, and suggested
assessments. Once completed, each written planned course will be submitted to the
School Board of Directors for approval.
Start Date: 9/1/2019

End Date: 6/30/2021

Goal #2: The Millersburg Area School District will increase the rigor of its programs by
implementing revised sequences of core courses that allow students to excel in the areas of
their choosing.
Related Challenges:
Establish a district system that fully ensures consistent implementation of standards
aligned curricula across all schools for all students.
Indicators of Effectiveness:




Type:
Data Source:



Specific Targets:

Strategies:

Annual
Data sources will be PSSA English/Language Arts and
Mathematics Assessments and Keystone Literature,
Algebra1, and Biology Assessments.
Success will be considered a minimum of a 5% increase in
the number of students scoring proficient or higher on the
above data sources from the spring of 2018 to the spring of
2021.

Dual Enrollment

Description: Dual enrollment programs are collaborative efforts between high schools and
colleges in which high school students (usually juniors and seniors) are permitted to enroll
in college courses. These programs provide students with a challenging academic
experience and the opportunity to earn college credit prior to high school graduation.
Unlike in other programs such as Advanced Placement and International Baccalaureate,
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dual enrollment students take actual college courses with a college syllabus, often on a
college campus, rather than a college‐level course intended to be taken by high school
students. (Sources: Dual Enrollment Programs Transition to College , The Postsecondary
Achievement of Participants in Dual Enrollment: An Analysis of Student Outcomes in Two
States , Dual Enrollment Programs). The Millersburg Area School District will implement
course sequences in the core subjects at the secondary level which will allow students to
challenge themselves with Honors Courses and take advantage of Dual Enrollment
opportunities to earn college credit.
Implementation Steps:
#1 Core Course Sequence Development
Description: New course sequence options will be developed in grades 8 through
12 where students may choose to enroll in traditional E/LA, Math, Science, and
Social Studies courses or they may choose to challenge themselves by enrolling in
Honors courses in these subjects. These new sequences will be implemented into
The secondary schedule and available to all students.
Start Date: 8/20/2018

End Date: 8/2/2021

#2 Higher Ed. Partnerships
Description: The Millersburg Area School District will partner with area postSecondary institutions to implement "capstone" Dual enrollment courses in each of
the four core subject areas. These courses will allow students to not only challenge
themselves with rigorous courses, but also earn college credit while still in high
school.
Start Date: 8/3/2020

End Date: 6/30/2021

Goal #3: The Millersburg Area School District will better prepare its students for careers by
implementing a set of organized career pathways at the secondary level.
Related Challenges:
Establish a district system that fully ensures consistent implementation of standards
aligned curricula across all schools for all students.
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Indicators of Effectiveness:





Type:

Annual

Data Source:

Graduation rate as calculated by PDE

Specific Targets:
92%.

Success will be considered a minimum graduation rate of

Strategies:

Career and Technical Education Programs

Description: Today's economy demands a better educated workforce than ever before,
and jobs in this new economy require more complex knowledge and skills than the jobs of
the past. Research from the Center for Education and the Workforce at Georgetown
University debunks the oft-cited myth that the economy lacks jobs for young people to fill,
finding instead that industries across the economy have created a wealth of new jobs that
require workers with appropriate education and training. CTE transition pathway programs
seek to help students transition from high school to college and into family-sustaining wage
careers. (Sources: Career and Technical Education Pathway Programs, Academic
Performance, and the Transition to College and Career , How Career and Technical
Education Can Help Students Be College and Career Ready: A Primer). The Millersburg Area
School District will implement career pathways that will expose students to technical
courses which will better prepare them for the workplace or technical training after
graduation.
Implementation Steps:
#1 Career Pathway Development
Description: The Millersburg Area School District will implement career pathways
At the secondary level and integrate them into the schedule. This will allow
students to choose to follow a traditional college preparatory pathway or a career
pathway. Multiple career pathways will be offered.
Start Date: 8/20/2018

End Date: 8/2/2021

#2 Business and Industry Partnerships
Description: The Millersburg Area School District will form partnerships with local
business and industry. These partnerships will allow students to spend a
significant amount of their senior year out on career experiences at are businesses
and industries.
Start Date: 8/1/2019

End Date: 6/30/2021
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Goal #4: The Millersburg Area School District will incorporate STEAM (Science,
Technology, Engineering, Art, and Mathematics) and 21st Century Skills throughout its
curriculum at all levels.
Related Challenges:
Establish a district system that fully ensures consistent implementation of standards
aligned curricula across all schools for all students.
Establish a district system that fully ensures professional development is focused,
comprehensive and implemented with fidelity.
Indicators of Effectiveness:





Type:

Annual

Data Source:

Supervisor observation forms and submitted lesson plans

Specific Targets:

Success will be considered documentation of at least eight
instances of STEAM/21st Century skills implementations in
lessons each year in every classroom.

Strategies:

Technology and Student Achievement

Description: The International Society for Technology in Education (ISTE) cites research
that indicates an increase in access to technology has a positive effect on student
achievement. (Sources: Edtech research: Explore the horizons of education technology) The
Millersburg Area School District will train all of its instructional staff and supply adequate
materials and equipment to incorporate STEAM/21st Century Skills into all classrooms
across all curricula.
Implementation Steps:
#1 Form a Cadre of Teacher Advisors
Description: The Millersburg Area School District will form a cadre of six teacher
volunteers (2 from each level - ES,MS,HS) who will work directly with the district
Coordinator of Instructional Technology and the district Director of Curriculum,
Instruction, and Assessment to plan professional development activities in the areas
of STEAM and 21st Century Skills.
Start Date: 8/1/2018

End Date: 8/2/2021
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#2 Ongoing Professional Development
Description: With input from the district Technology Cadre of Teachers, The
Millersburg Area School District will implement a series of professional
Development activities to all its teachers focused on the incorporation of STEAM
and 21st Century Skills into all areas of curriculum. This initial training will be
offered traditionally during in-service days with staff and resources from the Capital
Area Intermediate Unit. However, the format of these activities going forward over
the next three years will change from a traditional presentation format to a more
asynchronous online format utilizing the concept of digital badging and microcredentialing.
Start Date: 11/19/2018

End Date: 6/30/20
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.The school district affirms the Pennsylvania
Department of Education that funds received through participation in the medical assistance
reimbursement program, ACCESS, will be used to enhance or expand the current level of
services and programs provided to students with disabilities in this local education agency.

We affirm that the school district has completed a 28-day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
Affirmed by Mark Rothermel on 5/29/2018
Board President
Affirmed by Thomas Haupt on 4/30/2018
Superintendent/Chief Executive Officer
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the applicable
provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are true and
correct and that the plan was placed for public inspection in the school district/AVTS offices and in the
nearest public library until the next regularly scheduled meeting of the board or for a minimum or 28
days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all staff
members meet or exceed the Pennsylvania academic standards in each of the core subject areas.
Affirmed by Mark Rothermel on 11/28/2018
Board President
Affirmed by Thomas Haupt on 11/28/2018
Superintendent/Chief Executive Officer

